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The urban school garden represents a cultural, pedagogical and 

practical shift in priorities towards the earth. 

                                                                       (Gaylie, 2011:1) 

 

In spite of the fact that substantial research support school gardens, 

still several urban schools do not have space to grow plants with a 

purpose to embed the garden in an educational practice, such as 

plant science (Allen, 2003; Sanders et. al, 2015). Innovative 

examples of classroom hydroponics and roof garden projects are 

new and interesting models, however not yet common (Carver & 

Wasserman, 2012). Managing a school garden is time consuming 

and has not been ubiquitous in the urban Swedish school design for 

several years. 

Earlier research 
The interest in urban school gardens is growing in popularity and 

several perspectives from teachers, researchers and society are 

easily available (Guitart et al., 2014). However, a gap in shape of the 

teenagers´ perspective can be traced (Childs, 2011). The present 

study aims to understand how students experience an urban school 

garden. In order to do so research questions are constructed about 

what ways teenagers engage in the development of an urban school 

garden. 

 

Data collection and analysis 

  
In the present study a class with 13 to 14 years old students is 

observed during one year when they are planning and building a new 

school garden. The class consists of 4 boys and 10 girls. Empirical 

data is mainly collected by semi-structured interviews together with 

observations when the students are in the school garden, taking 

notes and photographing. Educational material is collected from the 

students, mainly produced on their biology lessons. The study has a 

qualitative approach using a phenomenological/hermeneutic 

framework (Merriam, 2009).  

The teenagers in the present study also show signs of how they 

appreciate the professional knowledge they achieve: 

 
I've never been someone who plant and sow much. Therefore, it has been very exciting to 

finally try out and learn. Before we began I didn´t knew that different seeds have such 

different needs.                                                                                         Irene,14 years. 

  
Critical comments about time conflicts are found in the interviews, 

typically expressed as priority gap between gardening and other 

school projects: 

 
When we take care of the cultivation we lose class time to do other things that you would 

need to make clear.                                                                                Clara, 14 years 

 
As a whole, the majority of the comments is positive about gardening 

and several students suggests of how to improve it: 

 
I think it would have been nice to have cultivation in the schedule. One suggestion: I´d like 

to plant flowers that you can have in the classroom. But then everybody has to take 

responsibility and take care of the plant, so it does not die.                      Sara, 14 years 

 

 

  

 

 

 

Results related to students´ perspectives on developing 

an urban school garden  

  
The findings reveal how students engage in a variety of ways in the 

development of the garden. The answers in the interviews show a 

high commitment and motivation:  

 
I have learned the importance of details such as if you sow a seed too early, it can die, and if 

you sow it too late it doesn´t germinate. I have also learned to take care of plants, and I will 

probably get use of my knowledge of cultivation in the future.                    Eve, 14 years 

  
Signs of pedagogical and ecological awareness among the 

teenagers are exemplified when they talk about collaboration and 

outdoor education:  

  
I like to be outdoors and do something with my hands. Usually we sit inside all day and write 

on our computers, so it's nice to have a little change of scenery every now and then. There 

will be extra fun if you do it together.                                                        Albert, 13 years. 

 
Several signs of different engagement are seen in comments as: 

 
The worst may be that those who do not think they are the most fun to grow do not do much, 

but it will be only a few do type everything.                                                  Max, 14 years 

 

  

  

 

 Conclusions 

For additional information, please contact: 

Ingela.bursjoo@centrum.goteborg.se 

The  growing plants and the harvest. 

The results indicate that urban school gardening can be well 

integrated in the national curriculum and that the majority of 

the students appreciate the learning as well as the practical 

work. The urban setting is complicated as space is a scarcity 

and the risk of polluted air and soil is higher than in more 

rural areas. In addition, the tradition of growing vegetables 

and other plants is not strong among the students. The 

summer break is however the largest barrier for scaling up 

urban school gardening. 
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It is a historical tradition that the Swedish school year is 

organized in two terms with a long vacation period during 

summer, 9 weeks. That has severe consequences for school 

gardening as the season for care and harvest is peaking 

when there is no school in June, July and August. Who is 

supposed to take care of weeds and harvest when students 

and teachers are not present? In this particular case there 

was a planned schedule for maintenance during vacation, 

with shared responsibility between students, teachers and 

other staff members, but that solution is not common. 
 

Preparation of the urban school 

garden. 
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